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INTRODUCTION
Welcome to Burlington, Iowa. It is September, and we will be visiting two elementary
schools with Joan and Gail. At Black Hawk Elementary School, Gail works with Hollie
Gebhardt and her third graders. We also meet math coach Jessica Hellberg as she introduces Math Daily 3 to Hollie’s class. At Sunnyside Elementary School, Joan works with
fifth-grade teacher Monica Myers and her students.
Note: In order to take advantage of the recommended reading that accompanies and
supports each segment of this video, you will want to have your copy of The Daily 5,
Second Edition at hand. It is desirable, but not essential, also to have a copy of The CAFE
Book. Where references are made to the CAFE Menu, relevant figures have been included
in this viewing guide.
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DAILY 5 IN THIRD GRADE
10 STEPS TO INDEPENDENCE, CHUNK 1
Launching Work on Writing: 10 Steps to Independence, Steps 1–3
Background Information
Recent studies on the brain and learning reinforce that the amount of time children can
sustain attention during direct instruction is equal to their age (e.g., a seven-year-old can
focus for seven minutes). Reflecting this powerful research, you will notice that the 10
Steps to Independence have been chunked into sections. The first chunk of the launch is
Work on Writing (Figure 1). It mirrors the gradual release model and is also called the “I
Do” portion of the launch, or the segment in which the teacher holds the majority of the
responsibility.
It is apparent that Hollie’s students are well versed in using the I-charts for Daily 5.
Not only have they already launched Read to Self this year, but the majority have also
been in Daily 5 classrooms in past years. The students’ background knowledge allowed
Hollie to add all five behaviors to the I-chart, rather than just the first two as we recommend with students who are new to the system. Figure 2 shows a photo of an I-chart.
Even though all of her students are experienced with Daily 5, Hollie is well aware of
the importance of starting to build stamina slowly, as in previous years.

Recommended Reading
Pages 38–40 in The Daily 5, Second Edition

Figures
Figure 1: Work on Writing Launching Chart
Figure 2: Read to Self I-Chart

Guiding a Discussion
Establishing a sense of urgency is essential in motivating children to persevere with a
given task. Think of the five tasks of Daily 5. What will motivate your children to keep
going? What will be their driving force (sense of urgency) for each task? What gives you
a sense of urgency to implement Daily 5?
Daily 5 works because we gradually build behaviors that can be sustained over time so
children can easily be trusted to manage on their own. Reflect on your teaching and classroom structure. Do you trust your students? In which areas do you need to give more guidance so that you can trust all students?

4

Up & Running with the Daily 5 Viewing Guide
Up & Running with the Daily 5 by Gail Boushey and Joan Moser. Copyright © 2015. Stenhouse Publishers. All rights reserved.

10 STEPS TO INDEPENDENCE, CHUNK 2
Modeling Work on Writing: 10 Steps to Independence, Steps 4–5
Background Information
This video segment models the second chunk of launching Work on Writing in Hollie’s
third-grade class. We also call this second chunk the “We Do” portion of the 10 Steps to
Independence. Given the gradual release method, the second “We Do” portion of the
lesson is where Hollie is beginning to involve the class in the behaviors written on the Ichart.
When Hollie chose Daveon for the incorrect model, she did so purposefully. She
knows that Daveon can struggle with the correct behaviors. Therefore, she picked him to
model the incorrect way and then the correct way. This is the start of training his muscle
memory so he can compare the feeling of what it is like to do things the incorrect and
then the correct way. You will also notice that Hollie asked the all-important question
when observing Daveon, “[Isl Daveon going to become a better writer by behaving like
this?”
By pointing out to Daveon and the whole class the behaviors required to become a
better writer, Hollie is planting another seed of how to be successful with Work on
Writing.

Recommended Reading
Pages 40–44 and 171 in The Daily 5, Second Edition
Lesson Plans for Launching Daily 5 and CAFE, pages 169–188 in The Daily 5, Second
Edition

Guiding a Discussion
The brain receives input through three different external memory systems: visual, auditory, and kinesthetic. How do the 10 Steps to Independence use the different external
memory systems to ensure success for all students?
Reflect on your current group of students. Who do you feel would benefit from the
opportunity to model incorrectly and then correctly?
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10 STEPS TO INDEPENDENCE, CHUNK 3
Modeling Work on Writing: 10 Steps to Independence, Steps 6–10
Background Information
This section of launching Work on Writing using the 10 Steps to Independence is the
“You Do” portion of the lesson within the gradual release of responsibility model. This
portion allows students a short time to practice the behaviors of Work on Writing while
building stamina. You will notice that within these steps Hollie continues to provide
much support and guided practice for her students, even though many have experience
with Daily 5 from previous years.
One of Hollie’s students, LeBron, was able to work for about three minutes before
getting up and breaking his stamina. For today, LeBron was Hollie’s “barometer student”
(see recommended reading). She pulled the rest of the class back once she saw that his
stamina was broken. You will notice that Hollie didn’t address LeBron at that time. In the
debrief, she talked about how hard it was not to give him any attention when he
approached her.
Hollie uses the stamina chart (Figure 3), which allows her to keep track of student
stamina and results in a visual bar graph of their progress toward building stamina.
It is important to note that when Hollie was asking students to check in with their 1–4
scale regarding how well they did with the behaviors on the I-chart, LeBron held up four
fingers for Staying in One Spot. Often students will do this for attention; you will notice
that neither Hollie nor Gail addressed it with him. In this way, LeBron is learning that
positive behaviors will garner much more attention for him.

Recommended Reading
Pages 47–49 in The Daily 5, Second Edition
Pages 56–57 in The Daily 5, Second Edition
Pages 142–151 in The Daily 5, Second Edition

Figures
Figure 3: Stamina Chart

Guiding a Discussion
Hollie provided extensive guided practice when releasing students, even with those who
had Daily 5 experience. What were some of the guided practice strategies she used? Why
would that be important with students as experienced as hers? What guided practice
support pieces do you have in place for your students?
The length of a round of Daily 5 (after stamina building) depends on the grade and
your daily schedule. How long will your rounds be? What is your goal for stamina?
Hollie had students self-reflect and check in with how well they did following the
behaviors of the I-chart. This is done after each stamina-building period. What is the
purpose of this check-in? How does it increase student independence and accountability?
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SUMMARIZING, PART 1
Summarizing: The First in a Two-Part Series
Background Information
Hollie teaches third-grade students and knows that summarizing is an important comprehension strategy her children need now—and throughout their lives. She is also aware of
how difficult it can be to teach summarizing. This systematic approach introduces young
children to the idea of creating a short “gist” statement about the main idea of a piece of
text. (Holly’s lesson plan appears in Figure 4.)
Hollie has introduced this lesson to the class before. In the debrief, she mentions the
power of the gradual release of responsibility; she did all the modeling of this strategy in
prior lessons, and little by little the students are taking over more of the work, with the
goal being to eventually write their own gist statements.
In keeping with brain research, this seven-minute lesson forms the first portion of the
whole lesson. Notice that Hollie stops the instruction after only seven minutes and transitions into the first round of Daily 5. She will teach the next portion of the lesson after
the first Daily 5 round has ended.

Recommended Reading
Pages 28–32 in The Daily 5, Second Edition
Page 60 in The Daily 5, Second Edition

Figure
Figure 4: Hollie’s Lesson Plan

Guiding a Discussion
Reflect on your current whole-group instruction time. How much of your day is spent
teaching the whole group? How long is one lesson from start to finish? How much of the
lesson is teacher modeling and how much of the lesson is student practice? What implications does the length of the lesson have on your teaching?
The necessary components of a whole-group lesson can be broken into manageable
chunks taught between rounds of Daily 5 and Math Daily 3. How can a lesson (covering
one concept) be broken into two or three chunks?
Look at a previous or upcoming lesson in your literacy block. How can you chunk this
lesson to meet the theory of brain research while also providing the gradual release necessary for solid understanding?
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SUMMARIZING, PART 2
The Gist Statement
Background Information
Hollie taught the first part of the Summarizing lesson and then students went into their
first round of Daily 5. Here Hollie pulls the class back together for their second wholegroup focus lesson to continue with the whole-class Summarizing lesson (Figure 4). This
portion of the video takes their previously brainstormed who, what, when, where, why, and
how statements and compiles the information into a twenty-word gist statement. She
continues to point out for her class that this is one approach to support the all-import
summarizing strategy.
In the debrief, you will hear Hollie explain that this is not the first time they have
worked as a class on creating a gist statement for summarizing. Students may require many
opportunities to experience and practice this type of work before they are ready to try it
on their own.

Figure
Figure 4: Hollie’s Lesson Plan

Guiding a Discussion
Thinking through a lesson you are planning on teaching your whole group this week,
where could you create a natural break in order to divide the lesson into two sections,
making it brain compatible for your age of students?
Look at a previous or upcoming lesson in your literacy block. How can you chunk this
lesson to meet the theory of brain research while also providing the gradual release necessary for solid understanding?

CHECK FOR UNDERSTANDING
Teaching Check for Understanding to a Whole Group While Layering
On Other Strategies
Background Information
This video showcases the following concepts/strategies; choose one as your focus for
watching. The video may be watched multiple times, each through a different lens.
●
●
●
●
●
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Teaching the Strategy of Check for Understanding
When Hollie begins teaching Check for Understanding, you will notice that she explicitly points out the strategy’s “secret to success.” Each of the strategies on the CAFE Menu
has a secret to success, which is an important step to making the strategy work for
students. These secrets can be found on the Ready Reference forms available for each
strategy (Figure 5 shows the form for Check for Understanding) on the CAFE Menu
(Figure 6).
Guiding a Discussion
Hollie chose to teach this strategy using a nonfiction text, but it can be used with any
text. What text will you use to introduce this strategy?
We often model this strategy using a physical checkmark to help students remember
to check for understanding regularly. Will you use a physical checkmark? What will you
use?
Keeping Focus Lessons Short—Coaching Toward a Target
Pay close attention to the length of Hollie’s lesson; she is very aware of brain research and
matches the length of the lesson to the age of the children she teaches (again, minutes of
instruction = age of students). She pays attention to their behaviors, which give her an
indication of their waning ability to focus on the lesson and the time to wrap up. One of
the things Hollie uses as a guide for her whole-group, small-group, and one-on-one
instruction is the protocol Coaching Toward a Target (Figure 7). This protocol helps to
keep her lesson brief and brain compatible.
Guiding a Discussion
Using the Coaching Toward a Target protocol as your guide, watch the video again and
note where each segment of the protocol takes place during the lesson.
Use the Coaching Toward a Target protocol and design a focus lesson to use with your
students. Record your lesson and play it back at a later time to reflect on each step and
the length of the lesson. What changes would you make? What are you pleased with?
What are the ages of your students? Based on brain research, how long should your
focus lessons last? What changes, if any, need to be made to meet this goal?
Modeling Strategies Students Will Soon Be Ready to Learn
Even though Hollie was delivering direct instruction for the strategy Check for
Understanding, she also began to model the use of other strategies, which she knows most
of her class will soon be ready to learn. She did not immediately point out or label these
strategies for her students, nor did she place them on the CAFE Menu. Merely
mentioning and modeling the use of these strategies begins to build students’ background
knowledge, making their eventual introduction go smoothly.
Guiding a Discussion
Thinking of your own students, what strategies might you consider introducing and
modeling in this same way?
What strategies did Hollie model in conjunction with Check for Understanding?
9
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Small Group—Announce Before Checking In and Curricular Coherence
Once Hollie was done with her short focus lesson, she was ready to move into Daily 5.
She let the small group know they would work with her first, so they would not check in
and then be pulled from their choice. Her students checked in with the Daily 5 task they
were going to participate in and their goal for that round. You will notice that all of the
students are engaged in their Daily 5 Choice while Hollie pulls her small group—which,
incidentally, has the same instructional focus as the whole-group lesson she just
completed (even using the same picture book). This models the curricular coherence that
easily takes place in a classroom using the Daily 5 structure.
Guiding a Discussion
Reflect on your current check-in process. How do you call your small groups? What are
the benefits of pulling your small group first?
With the importance of curricular coherence in mind, reflect on your current instruction. What can you do to provide more curricular coherence with those students who
receive small-group support?
Self-Talk—A Strategy for Handling Apparent Off-Task Students
Toward the end of the debrief at the end of this segment, you hear Gail and Hollie talk
about one of Hollie’s students who is very busy during the lesson. Gail asks Hollie about
what “self-talk” helps her gauge when to let behaviors go because they aren’t disrupting
the learning.
Guiding a Discussion
Hollie uses a strategy of self-talk, which she describes as talking to herself and explaining
what is happening in the situation, thereby giving her the encouragement not to intervene. Create a list of self-talk phrases that can help you when you notice students in your
class with similar behaviors.
Some students require more movement than others and therefore reset their bodies
frequently to maintain focus. This does not break stamina but merely enhances their
ability to stay on task. Think of your students; which ones reset often without losing
focus? Is it possible that you have a student who appears to be off task but is in fact
concentrating?
Recommended Reading
Pages 70–74 in The CAFE Book
Pages 56–67 in The CAFE Book
Figures
Figure 5: Check for Understanding Ready Reference Form
Figure 6: CAFE Menu
Figure 7: Coaching Toward a Target
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DAILY 5 IN FIFTH GRADE
10 STEPS TO INDEPENDENCE, CHUNK 1
Launching Read to Self with Students Experienced with Daily 5,
Steps 1–3
Background Information
The majority of Monica’s fifth-grade students come to her with prior experience using
Daily 5. Even though her older children have participated in launching Daily 5 in years
past, none of the 10 Steps to Independence will be skipped.
When identifying what is to be taught as we launch each of the Daily 5 choices, we
follow a simple pattern: the 10 Steps to Independence. This involves creating an I-chart,
which will become an anchor for our learning. We will refer to it, add to it, and keep it
posted all year long.
In step 3, Record the Most Desirable Behaviors, Monica put the ultra-important first
two behaviors on the I-chart: Stay in One Spot and Get Started Right Away. Joan then
asked the students if they knew of any other behaviors that might be included on the Ichart. The children were ready and waiting to add the other behaviors to the chart. This
is the biggest difference that occurs when launching the first three Steps to Independence
with experienced students. Less-experienced students start with only two behaviors and
add on in subsequent sessions.

Recommended Reading
Pages 36–52 in The Daily 5, Second Edition
Page 66 in The Daily 5, Second Edition
Page 71 in The Daily 5, Second Edition

Guiding a Discussion
Reflect on your classroom expectations. Are they clear to students? Do you teach expectations and trust that students will follow them? Daily 5 provides students with clear
expectations and allows them to truly focus on what is being taught. Aside from your
literacy block, what other blocks of your schedule would benefit from explicit instruction
of expectations?
Reflect on each of the 10 Steps to Independence.
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10 STEPS TO INDEPENDENCE, CHUNK 2
Launching Read to Self with Students Experienced with Daily 5,
Steps 4–5
Background Information
Even older students benefit from observing and participating in the “We Do” portion of
the 10 Steps to Independence. Monica chose students to model Read to Self correctly in
this segment. As they model, she specifically articulates for the class the vital statement,
“If students read this way, they will become better readers.”
Even though some teachers may feel that step 5 of the 10 Steps is counterintuitive,
Monica knows the importance of this step in helping her barometer students begin to
train their muscle memory. She purposefully chose these two students to model the least
desirable behaviors so that at a later date, if necessary, she would be able to communicate
that she knows they can do Read to Self because they already showed her and the whole
class they could do it successfully.
Notice that Monica wraps up this “We Do” portion of the 10 Steps by pointing out,
once again, that students who use these correct behaviors will indeed become better
readers.

Recommended Reading
Muscle Memory, page 36 in The Daily 5, Second Edition
Muscle Memory, page 86 in The Daily 5, Second Edition
Step 4. Model Most Desirable Behaviors, pages 40–41 in The Daily 5, Second Edition
Step 5. Model Least Desirable Behaviors, Then Most Desirable Behaviors Again, pages
41–44 in The Daily 5, Second Edition

Guiding a Discussion
Reflect on your current class of students. Do you have any children you feel will challenge
the stamina-building process? Who do you feel would benefit from training their muscle
memory through modeling the incorrect way followed by the correct way?
Monica ends each modeling piece with the question, “If he/she continues to do these
things, will he/she be a better reader?” Why is this question so important? How does it
provide yet another way to train the muscle memory?
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10 STEPS TO INDEPENDENCE, CHUNK 3
Launching Read to Self with Students Experienced with Daily 5,
Steps 6–10
Background Information
This video showcases the last chunk of the 10 Steps to Independence. Within this section
are numerous teaching points. This video may be watched multiple times, each focusing
on one of the following concepts/strategies.
●
●
●
●

Place Students Around the Room
Stay Out of the Way and Watch for the Barometer Student While Students Practice
Recording Minutes of Stamina on the Stamina Chart
Check-In and Setting Goals

Place Students Around the Room
Even though Monica’s students each have a desk, she decides that children will have a
book box to hold materials for Daily 5. With book boxes in hand, Monica places students
around the room in a variety of different spots. She explains to them that this is so they
can begin to understand the best places for them to be independent.
Recommended Reading
Step 6. Place Students Around the Room, pages 44–45 in The Daily 5, Second Edition
Choose a Successful Spot, pages 88–89 in The Daily 5, Second Edition
Classroom Design, Seating Options, pages 61–64 in The Daily 5, Second Edition
Accountability When Choosing Their Own Spots, pages 27–28 in The Daily 5, Second
Edition
Guiding a Discussion
Think about your own classroom. What places do you have to offer students as seating
alternatives? Is there a different way of setting up your classroom environment that could
facilitate multiple types of seating options?
There are many options for book boxes. What will you use for book boxes, and where
will you store them?
Stay Out of the Way and Watch for the Barometer Student While
Students Practice
Once Monica places her students around the room, she and Joan move out of the way to
allow the students to practice independently. This is an extremely important step toward
students becoming independent. If Joan and Monica had walked among the students,
redirecting or complimenting, the students would anchor their on-task behavior to the
teachers. So, as hard as it may be, staying out of the way during these days of launching

13

Up & Running with the Daily 5 Viewing Guide
Up & Running with the Daily 5 by Gail Boushey and Joan Moser. Copyright © 2015. Stenhouse Publishers. All rights reserved.

the Daily 5 will pay off with independent students who can function without the teacher
for the rest of the year.
As Monica and Joan stay out of the way, they are watching for the first person to break
stamina. Notice when they spot the student who is the barometer at that time, indicating
that others are likely going to break stamina soon. Monica doesn’t speak to him or redirect him. If she had done that, it’s possible he would consider the attention a reward and
break stamina again during the next practice time. Instead, she merely goes over to her
chimes and calls the class back to the gathering place.
Recommended Reading
Step 7. Practice and Build Stamina, pages 45–46 in The Daily 5, Second Edition
Step 8. Stay Out of the Way, pages 47–49 in The Daily 5, Second Edition
Maintaining Stamina, page 106 in The Daily 5, Second Edition
Barometer Children, Level 1: Reflection, page 142 in The Daily 5, Second Edition
Guiding a Discussion
How does the concept of staying out of the way differ from traditional teaching methods?
Explain how staying out of the way during stamina building can increase student independence.
Recording Minutes of Stamina on the Stamina Chart
While students are practicing Read to Self, Monica keeps track of the number of minutes
they are able to maintain stamina. Once stamina is broken and the class is called back,
she records the number of minutes of stamina for the practice round. By keeping track of
these minutes over the days of building stamina, students are able to see their progress (see
Figure 3).
Recommended Reading
Recording Stamina on the Stamina Chart, pages 45–46 in The Daily 5, Second Edition
Figure
Figure 3: Stamina Chart
Guiding a Discussion
The length of a round of Daily 5 (after stamina building) depends on the grade and your
daily schedule. How long will your rounds be? What is your goal for stamina?
Check-In and Setting Goals
When Monica gathers her students at the end of the practice session, she explains about
checking in with how they did. She teaches the students the skill of reflecting on their
Daily 5 behaviors by silently thinking about the level of engagement they had for each of
the behaviors. This check-in is an important step in helping students of all ages learn to
set personal goals.
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Recommended Reading
Step 9. Use a Quiet Signal to Bring Students Back to the Gathering Place, pages 49–50
in The Daily 5, Second Edition
Step 10. Conduct a Group Check-In; Ask, “How Did It Go?,” pages 50–52 in The Daily
5, Second Edition
Guiding a Discussion
Reflect on each of the 10 Steps to Independence. Identify the steps that are modeled in
this chunk of instruction.
Monica uses the sound of chimes as her quiet signal to call students back to the gathering area. What will you use to signal to your students that it is time to put materials away
and transition to the gathering area?

BRAIN AND BODY BREAKS
Brain and Body Breaks with Older Students
Background Information
We know that having students spend too much time sitting and trying to focus on direct
instruction is not brain compatible for learning. This video segment gives three ideas for
brain and body breaks that are quick, easy to do, and allow us a bit more instructional time
by providing a fast break.
As you watch this segment, you will notice that two of the brain and body breaks—
Heavy Work and Body Crossover—are meant to increase blood flow and get students
breathing. The third idea, Purposeful Talk, accomplishes these goals in addition to
providing an opportunity to break in the middle of a lesson. This helps student begin to
move concepts being taught into their long-term memory, making more room in their
short-term memory for additional learning.

Recommended Reading
Brain Breaks, pages 71–72 in The Daily 5, Second Edition
Brain Breaks, page 83 in The Daily 5, Second Edition
Brain Research, page 28 in The Daily 5, Second Edition

Guiding a Discussion
Create a list of three-to-five brain and body breaks you could provide your students that
are brief yet allow time for the body to reset and prepare to focus again.
Think about yourself as a learner. How often do you need to reset or take a brain break
to maintain focus? What do you naturally do to maintain stamina when you need to focus
for longer periods of time?
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EXTENDING STUDENT CHOICE
Differentiating Student Choices—We Don’t Do Five Rounds
Background Information
Students with greater stamina, such as Monica’s, typically do all five rounds of Daily 5.
The majority of intermediate students will do Read to Self and Work on Writing. Because
many literacy blocks are only ninety minutes long, we base the length of each round on
student stamina. Monica’s older students will have longer amounts of stamina, so we are
getting them accustomed to only two rounds of Daily 5 each day. During one round they
must do some type of reading, and during the other they must do some type of writing.
In this video, we reintroduce Monica’s students to using a stopwatch to time ten
minutes of Word Work before moving back into Work on Writing. Because her students
have been in Daily 5 classrooms before, you can see how easy this was for them.

Recommended Reading
Overview of Daily 5, Dropping Off Round with Older Students, pages 13–18 in The
Daily 5, Second Edition
Word Work, page 120 in The Daily 5, Second Edition

Guiding a Discussion
Thinking about the students in your class, make a note of those who would benefit from
Word Work, Listen to Reading, and Read to Someone.
Remember, Word Work is not about the materials or the activity, but about the
manipulation of letters and words. What Word Work activities will be available for your
students? What are your expectations for getting out materials and putting them away?
What words will your students work with (spelling words, high-frequency words, names,
etc.)? Visit www.thedailycafe.com to view videos on ideas for Word Work.

TRANSITIONS
Background Information
Monica does not have a perfect, uninterrupted schedule. Let’s face it, who does? In this
video segment, we join Monica after her first focus lesson and right before her schedule
dictates it is time for recess. Not only is Monica introducing choice in this clip, but she
also lets kids know that, once they’ve checked in, they will line up for recess. After recess
is over she waits at the door, ready to support any students who don’t remember what they
checked in with as they walk back into the classroom and go right into Daily 5.
Once students know the structure of Daily 5, each component of the structure can be
moved anywhere in the schedule. Just as Monica shows here, the whole-group focus
lessons can take place before a break in the schedule; the independent Daily 5 work times
can happen before specials, after lunch, or even at the end of the day.
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Recommended Reading
Each Section of the Literacy Block May Stand Alone, pages 19–20 in The Daily 5,
Second Edition
Introducing Choice, pages 110–111 in The Daily 5, Second Edition
Check-In, pages 111–113 in The Daily 5, Second Edition
Releasing Students into Daily 5, page 114 in The Daily 5, Second Edition

Guiding a Discussion
Considering your own schedule, where could you put different components of your Daily
5 structure so that you can fit in all the rounds you need?
The Daily 5 literacy block varies from classroom to classroom and has been adapted
to meet the needs of beginning and intermediate learners. Often, beginning readers
participate in three to four rounds, and intermediate readers in two or three. Look at your
schedule and see how you could make this work for your students and your time frame.
How many rounds of Daily 5 will fit into your schedule? Remember, focus lessons are brief.
In addition, you will need to allow time for student sharing.
What sets Daily 5 apart from other management and literacy structure models?
How would you best describe to a colleague the difference between Daily 5 and
literacy stations or centers?

BAROMETER STUDENT
Background Information
All classrooms have barometer students, and Monica’s is no different. The interesting
thing about Monica’s barometer student is that he is a very high reader, whereas we often
associate barometers with struggling students. Even though he is a high reader, he deserves
to have strategies for dealing with his lack of focus. We want to be sure to provide those
for him.
Working with older barometer students will include many of same foundational pieces
used to work with younger barometer students. The biggest difference is in the materials.
Typically we give older students a stopwatch to time their stamina, a stamina chart to
graph themselves, and a variety of different materials. Notice Monica’s surprise that this
fifth-grade boy chose to use a manipulative as his brain break material.
This video clip also mentions one of the most important components in helping
barometer students succeed: meeting one-on-one with them every day to check their
stamina chart and see how it is going. This individual coaching is vital.

Recommended Reading
Barometer Children, pages 142–151 in The Daily 5, Second Edition
Tools, Not Toys, pages 56–57 in The Daily 5, Second Edition
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Guiding a Discussion
Create a list of materials you could use to support your barometer students.
Think about the students in your classroom. Are there any students who would
currently benefit from this extra support? Confer with these students individually and
then reflect on the successes and challenges of providing this support.
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MATH DAILY 3
MATH BY MYSELF
Background Information
Launching Math by Myself is very similar to launching Read to Self. This video clip of
Jessica and Hollie taken in Hollie’s third-grade class shows just how easy it is to get Math
by Myself up and running with students who have Daily 5 experience.
Before the launch of Math Daily 3, there are a few pivotal things that need to take
place.
Math materials. You will notice that Hollie has already set up a location for math
materials in her classroom. Each tub contains everything students need to be
independent and stay in one spot while playing the math games. Student tubs are
labeled with their class number, and each material is marked with the corresponding
tub number for easy organization and cleanup.
Math game boards. Hollie uses Allison Behne’s idea of running off math game boards
on 8.5-by-11-inch paper, placing them in plastic sheets, and keeping them in threering binders. Students have their own binders, which allows all of them to
participate in Math by Myself simultaneously. As games are taught, it is easy to add
game boards to the binder; this makes all games independently accessible by
students.
Math Daily 3 bulletin board. Before students can be introduced to Math Daily 3, some
math games must be pretaught by teachers and practiced by students. Notice in the
video that the focus during this math launch was on the behaviors of Math by
Myself and not on teaching the game, since three games had already been
introduced and practiced by the class in the previous days. This means that, unlike
Daily 5, we do not launch Math Daily 3 on day one. Instead, during the first two to
three days of school, math time consists of teaching beginning and foundational
math games such as What’s Your Sum? (see Figures 12 and 13 for directions and the
game board).

Recommended Reading
The Math Daily 3, pages 122–140 in The Daily 5, Second Edition
Figure 8: Resources for Math Games and Problems
Figure 9: Math by Myself Launching Brief
Figure 10: Math Writing Launching Brief
Figure 11: Math with Someone Launching Brief

Guiding a Discussion
Think about your classroom. How will you organize your math tools for student use? Will
each student have his or her own toolbox, or will you encourage community sharing of
tools? What tools will your students need access to? Where will you post your math board?
Where will you meet with small groups? Where will math journals be kept? Where will
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you keep math game boards?

Figures
Figure 12: What’s Your Sum? Directions
Figure 13: What’s Your Sum? Game Board

I-CHART
Background Information
The 10 Steps to Independence are the same in both Math Daily 3 and Daily 5. In this
segment, Hollie and Jessica lead Hollie’s students through their second practice of Math
by Myself and the 10 Steps to Independence. Because Hollie’s students are familiar with
this process, the teachers made the following decisions based upon the class’s experience
level.
1. Hollie and Jessica decided to eliminate step 5, Model Wrong, since the students had
done this once already in math and had ample practice with this step in Daily 5.
2. The first time they introduced Math by Myself, they added the must-have behaviors
to the I-chart. This time, rather than just adding one more behavior, they finished
off the I-chart—again because they knew the class had so much experience.
As the class went through the practice portion of this lesson and the teachers stayed
out of the way, the barometer student indicated that it was time to stop. Listen to Joan,
Hollie, and Jessica’s discussion about how barometer students in Math Daily 3 are the
same as or different from those in Daily 5.

Recommended Reading
Launching Math by Myself, the 10 Steps, pages 134–137 in The Daily 5, Second Edition
I-Charts, pages 60–61 in The Daily 5, Second Edition

Guiding a Discussion
Math Daily 3 was developed as a result of the success of Daily 5. While teachers were
working with small groups and conferring with students, they were struggling with how to
provide productive, meaningful work for the rest of the class. Reflect on your math block.
What does it look like? Do you teach small groups or individually confer with your
students? What are the rest of your students working on?
Reflect on the successes and challenges of your classroom Daily 5 literacy block. What
implications does this have for your introduction of Math Daily 3?
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FIGURES
Figure 1: Work on Writing Launching Chart

Figure 2: Read to Self I-Chart
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Figure 3: Stamina Chart
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Figure 4: Holly’s Lesson Plan

COMPREHENSION LESSON
Summarize Text; Include Sequence of Main Events
Goal: Comprehension
Strategy: Summarize Text; Include Sequence of Main Events
Establish purpose—Today we are learning how to summarize text to aid our comprehension.
By thinking about the gist of the text, or the key ideas, we will be better able to remember, organize, and understand the importance of what we have read. The secret to this strategy is for readers to be able to identify and articulate the main point of a selection. At times, we may be able to
find key words and phrases to help support our ideas.
Create urgency—It is important for readers to understand what they read. As we read, we
must capture the most important parts of the text and put them in our own words. Otherwise,
readers’ understanding of the text can break down.
Focus Lesson 1: Create or go over the anchor chart about the key components of the gist strategy. Students should understand that they will need to identify the who, what, when, where, why,
and how of the text in order to identify and articulate the key ideas the author wants us to understand. Depending on the length of the text, the students can read it during the focus lesson or
when released to go out on their own. The students should highlight the key details the author
gives that answer the questions who, what, when, where, why, and how to bring back to the next
focus lesson.
Focus Lesson 2: The students bring their highlighted text back to the gathering place to begin
the discussion about the main point of the text. As the teacher goes through each of the who,
what, when, where, why, and how questions, the students offer their ideas. The teacher records
student ideas on the anchor chart.
Focus Lesson 3: The students and teacher work together to write a twenty-word gist of the text
using the who, what, when, where, why, and how details that were recorded previously.
Revisions may need to be made to include the most necessary vocabulary and to capture the
main point of the selection.
Encourage and plan—You just learned how to summarize a text using the gist strategy. This is
a great strategy to help you comprehend any text that you read.
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Figure 5: Check for Understanding Ready Reference Form
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Figure 6: CAFE Menu
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Figure 7: Coaching Toward a Target

26

Up & Running with the Daily 5 Viewing Guide
Up & Running with the Daily 5 by Gail Boushey and Joan Moser. Copyright © 2015. Stenhouse Publishers. All rights reserved.

Figure 8: Resources for Math Games and Problems

Several nonprofit websites provide online access to collections of good math games and
problems, many of which are coded by topic, grade, or difficulty. Some of the collections
require membership.
NCTM
http://www.nctm.org/problems/

The National Council of Teachers of Mathematics has posted a collection of standardsbased problems. The problems are sorted by grade and topic. NCTM membership
required.
Math Forum @ Drexel University
http://mathforum.org/library/problems/
The Math Forum posts a math Problem of the Week throughout the year and provides access to the
archive of past PoWs. Problems are sorted by topic and coded by difficulty. Membership required
($25 per class for a year of access).
Ask Dr. Math, a project of the Math Forum@Drexel University
http://mathforum.org/library/drmath/sets/elem_word_problems.html
Dr. Math is a math advice column for students and teachers. It’s free and contains a lot of great
resources, including many examples of math problems sorted by age and keywords. For example,
they have a good collection of word problems for elementary students with thorough descriptions of
how to solve the problems.
Inside Mathematics
http://www.insidemathematics.org/problems-of-the-month/download-problems-of-the-month
The Inside Mathematics site, funded by the Noyce Foundation, features new and archived Problems
of the Month. Problems are sorted by grade level and difficulty.
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Figure 9: Math by Myself Launching Brief
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Figure 9: Math by Myself Launching Brief (continued)
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Figure 10: Math Writing Launching Brief
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Figure 10: Math Writing Launching Brief (continued)
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Figure 11: Math with Someone Launching Brief
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Figure 11: Math with Someone Launching Brief (continued)

33

Up & Running with the Daily 5 Viewing Guide
Up & Running with the Daily 5 by Gail Boushey and Joan Moser. Copyright © 2015. Stenhouse Publishers. All rights reserved.

Figure 12: What’s Your Sum? Directions

What’s Your Sum?
Materials Needed: Two number cubes, wet-erase marker, game board
Players: 1 or 2
How to Play:
Roll the number cubes and add the two numbers together.
Find the sum of the two numbers on the game board and mark the circle. Then write the problem
on the lines below.
Take turns or continue to roll until the game board is full.
The first person to fill his or her board wins. If playing solo, the game ends when the game board
is full.
*If you roll and the sum of the two numbers is already colored in, your turn is skipped.
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Figure 13: What’s Your Sum? Game Board

35

Up & Running with the Daily 5 Viewing Guide
Up & Running with the Daily 5 by Gail Boushey and Joan Moser. Copyright © 2015. Stenhouse Publishers. All rights reserved.

